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Abstract 
The literature on teacher dispositions does not address the dispositions of English as a Second Language (ESL) teachers at a 
national level or at an international level for those teachers of English as a Foreign Language (EFL). At a national level the ESL 
teachers in the US are usually involved in the education of minority students who have been classified as English language 
learners (ELLs) and at an international level, EFL teachers usually teach majority language students English for enrichment. The 
identification of dispositions has become more important in the preparation of second language teachers. 
© 2011 Published by Elsevier Ltd. 
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Introduction 
Most programs in the United States are for the increasingly large number of second language learners that are 
predominately low socio-economic Spanish speaking students and are transitional in nature. Many of the transitional 
bilingual and ESL programs are considered remedial and are in place only until English language learners (ELLs) 
acquire sufficient English to be placed in mainstream programs. The English as a Foreign Language (EFL) programs 
differ because they are usually for language majority students acquiring English for enrichment purposes.  However, 
positive teacher dispositions are needed for both groups of second language teachers.  Rodriguez (2003) stated that 
while dispositions are extremely important, they continue to be elusive and a neglected part of teacher preparation, 
especially for second language teachers. Yero (2002) and Talbert-Johnson (2006) also reported that while it is easy 
to measure teachers’ content knowledge and pedagogical skills, the assessment of dispositions is much more 
involved and difficult. There is no consensus through research on defining dispositions and there exists no common 
language to universally describe them (Thornton, 2006; Thompson, Ransdell & Rousseau, 2005) 
     In 2010 the National Council for Accreditation of Teacher Education (NCATE) redefined its definition of 
dispositions to stress:  
Professional attitudes, values, and beliefs demonstrated through both verbal and non-verbal behaviors as 
educators interact with students, families, colleagues, and communities. These positive behaviors support student 
learning and development. NCATE expects institutions to assess professional dispositions based on observable 
behaviors in educational settings. The two professional dispositions that NCATE expects institutions to assess are 
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fairness and the belief that all students can learn. Based on their mission and conceptual framework, professional 
education units can identify, define, and operationalize additional professional dispositions. 
This represents a change from the 2001 NCATE (2006) definition that included professional ethics and social 
justice. With the new 2010 definition universities are now responsible for assuring that their pre-service teachers can 
be fair and hold the beliefs that all students can learn. However, Talbert-Johnson (2006) reports that colleges of 
education have admitted candidates whose dispositions have been unacceptable, problematic, and difficult to access. 
These candidates may possess content knowledge but they lack adequate preparation.  
Disposition Themes 
     Dispositions, attitudes, and perceptions of others play a vital role in determining success in the world of teaching 
(Cline & Necochea 2006). However, there is limited literature that addresses the dispositions that would pertain 
specifically to teachers working with ELLs and even less available concerning EFL teachers.  Rodriguez (2003) 
found that teachers need the right dispositions for educating transnational students. However, these dispositions are 
difficult to define. For example, in their U.S. based sample, Samway and McKeon (1999) reported that some teacher 
candidates believed that the lack of students’ proficiency in English was a lack of cognitive ability. For teachers of 
ELLs dispositions are extremely important because according to Cline and Necochea (2006), “teachers become 
better prepared to adapt to the local context, linguistic diversity, and cultural differences . . .” (p. 1). While studying 
transnational students, Cline and Necochea reported five emergent themes. These were open-mindedness and 
flexibility; passion for borderland education; ongoing professional development; cultural sensitivity; and pluralistic 
language orientation. Their identification of characteristics was consistent with those identified by Major and Brock 
(2003) who reported themes of empathy, attitudes, insights, and pedagogical strategies that were essential traits 
when teaching diverse students. For example, when Major and Brock (2003) allude to teacher candidates 
demonstrating a ‘sensitive’ disposition to children of diverse cultural backgrounds, there are no specific examples as 
to the definition of ‘sensitive’, and this ultimately leaves too much open to interpretation. 
Disposition Models 
Several models have been identified for studying dispositions. However according to  
Thornton (2006), some are better suited to examining different variables. Thornton lists these models as: 1) the 
Standards Language Model which is a collection of checklists, rating scales, and rubrics that can be correlated to the 
language of state and national standards; 2) the Professional Behaviors Model is built around teacher professional 
characteristics or behaviors such as attendance, work ethic, preparation, punctuality, sense of humor, and 
appropriate dress, etc;  3) the Self-Reflections Model uses reflective assessments (ability to self-report in writing) to 
understand the complexities and psychological nature of dispositions; 4) the Ethics and Equity Model addresses the 
issue of pre-service teacher candidates entering the field of teacher education with attitudes and dispositions that are 
negative toward culturally and linguistically diverse children and also addresses the “mismatch” between students 
and teachers as they relate to language, culture, and each other (Pajares, 1993; Zeichner, 1996); and 5) the 
Dispositions in Action Model focuses on the “active nature of dispositions”, i.e. dispositions involve behavior. 
Catalysts
The term “catalysts” can be used as indicators for identifying the dispositions needed between ESL and EFL 
teachers. These catalysts are the 4 R’s and 4 C’s in teaching (Midobuche & Benavides 2002-2003; Midobuche, 
Benavides & Diaz, 2006; Midobuche in press). The 4 R’s and 4 C’s stand for: 1) Recognition - recognizing, 
acknowledging, and validating a child’s language and culture; 2) Respect - respecting a person’s language, culture, 
and economic status; 3) Retention - helping students retain and maintain their heritage language; 4) Responsiveness 
- the actions of school personnel to ensure the success of all students; 5) Caring - a teacher’s sincere effort on behalf 
of the student demonstrating an action that encompasses involvement and participation; 6) Courage - advocating for 
the linguistic, cultural, and educational needs of ELLs; 7) Conocimiento - in Spanish this refers to more than 
“knowing” cultural, linguistic, and content knowledge; and 8) Commitment - an honest effort to place well-prepared 
teachers in every classroom and for these teachers to commit to the students and the program. 
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International Implications 
While there are arguably differences between the training and teaching requirements  of ESL and EFL teachers 
many of the 4 R’s and 4 C’s can be transferred to expatriates who move abroad to teach English. Research suggests 
that a familiarity with local culture, educational systems and training (or lack there of) in teaching English abroad 
will influence how teachers are perceived by their national students (Rao, 2010). In addition to and sometimes 
overshadowing emendate student needs are the needs of those individuals who move overseas to teach. These 
teachers face a unique set of challenges, which could influence classroom effectiveness (knowledge of host country 
language, socio-economic levels of host country, size of expat community, both pragmatic and culturally sensitive 
support etc.) yet little direct research has been conducted in this area. The role of adjustment to the host culture has 
been studied in business organization settings (Caligiuri, Phillips, Lazarova, Tarique & Burgi, 2001; van der Bank & 
Rothmann, 2006). However, the role that “residual” cross-cultural adjustment has for a teacher in the classroom has 
not been directly studied.  
For  EFL teachers  there  is  the  requirement  of  adjusting  to  not  only  the  culture  of  the  host  country  but  also  the  
academic culture of their host institution. Examples of these include, the ongoing development of testing designs 
within a curriculum (Wu, 2001), the expat teacher views concerning assessment (Troudi, Coombe, Al-Hamly, 
2009), and student perceptions of teacher assessments (Rao, 2002a).   Teachers can face challenges when traditional 
student learning styles differ from that of their teaching style, specifically when the host country might recognize the 
need to “modernize” teaching styles but do not want to “westernize” (Rao, 2010; Rao, 2002b).   
For teaching English abroad, classroom dispositions can be further complicated when teachers lack formal 
teacher education training beyond the requirement of being a native English speaker.  Unlike ESL teachers in the 
United States EFL teachers do not have a governing board that is responsible for accreditation.  Rao (2010) found 
that 87% of expat EFL teachers in a Chinese university were novice teachers.  At the same university among all 
expat EFL teachers, who represented five English speaking countries, 59% reported having no prior EFL teaching 
experience, and an additional 28% reported “a little, very limited” experience before beginning their assignment at 
the university. 
Conclusion 
The preparation of teachers is a very important endeavor. The issue is even more significant when preparing 
those who will teach linguistically and culturally diverse learners. Whether international EFL students or ESL US 
students, the importance of providing teachers who have not only mastered the cognitive aspects of language 
teaching but also the affective dispositions needed for teaching, becomes paramount. The English language learner 
can be most affected by those teachers who have both the language skills and the dispositions necessary to teach 
them. Therefore, the identification of these dispositions is critical to the preparation of successful second language 
teachers and should be considered a must in future research inquiry. 
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